CALIFORNIA STATE UNIVERSITY, FRESNO

College of Social Sciences

Department of Sociology
COURSE TITLE:  CONTEMPORARY SOCIAL ISSUES
Sociology 130WS – Schedule #70582 – 3 units
Professor:
Dr. Matthew A. Jendian

Social Science 112, TTh 3:30 – 4:45 p.m.
E-mail:  
matthewj@csufresno.edu

Fall 2006
Phone:  
278-2891


Office:  
Social Science 218


Office Hours:
TTh 11:00–12:00; Th 5-5:30 pm


& W by appointment

PREREQUISITES:

· G.E. Foundation (including “C” or better in the English Composition requirement)

· Junior-level class standing (60 units completed as of the end of this semester)

COURSE DESCRIPTION:

Through reading, writing, lecture, discussion, and service to the local community, currently debated public issues will be examined from a sociological perspective.  Three main types of expository prose—informational, analytic, and persuasive—will be reviewed and practiced in our writing about social issues.  “Often, public issues involve present or proposed public policies; the impact of these policies on different segments of society is assessed.  Meets the upper-division writing skills requirement for graduation.”  (General Catalog)

The Subcommittee on Writing Competency asks that students be informed of the criteria to be met by any course approved to meet the Upper Division Writing Requirement (UDWR):

1.
Students must write a minimum of 5,000 words (translates into approximately 20 double spaced pages with 250 words per page) spread over at least five different papers.

2.
One paper must be written in class.

3.
Papers are evaluated on content and quality of writing (i.e., grammar).

4.
Papers shall be returned with feedback to the student before the next paper is due so the student can benefit from the feedback.

5.
The instructor shall hold conferences with individual students and/or small groups of students to discuss their writing with them.

6.
To fulfill the UDWR, a student must receive a “C” grade better in the course.


REQUIRED MATERIALS:  (All texts available at University Bookstore, 2051 E Shaw Ave., # 101 at Cedar.)
· Derber, Charles.  2007.  The Wilding of America:  Money, Mayhem, and the New American Dream.  4th ed.  New York: Worth Publishers.

· Finsterbusch, Kurt, ed.  2006.  Taking Sides: Clashing Views on Controversial Issues (Expanded).  13th ed.  Guilford, CT: McGraw-Hill Ryerson.
· An email account & online access (The University provides free email accounts to all students. Students may sign up for email online at http://email.csufresno.edu/.)
· Three “mini bluebooks”
· Four Scantron 882 forms
RECOMMENDED MATERIALS:

The American Heritage College Dictionary (Houghton & Mifflin); Roget’s Thesaurus (Harper & Row)


English Simplified, by Ellsworth & Higgins (Harper Collins)

Spellchecker & Grammar Guide, World Health Medical School: 






http://www.emedschool.org/Spellchecker/spellcheck.htm 


ASA Style Guide, 2nd edition (American Sociological Association 1997)


http://www.calstatela.edu/library/bi/rsalina/asa.styleguide.html  

A Guide to Writing Sociology Papers, by The Sociology Writing Group, UCLA (St. Martin’s Press)

COURSE OBJECTIVES & ASSOCIATED STUDENT LEARNING OUTCOMES:

This course has been designed to provide you, the student, with the opportunity to:


1.
develop a unique way of interpreting human behavior (i.e., a sociological perspective) to better understand and examine the world we live in;


SLO:  Students will be able to make connections between personal, private, troubles and larger, social, issues and describe these connections in writing and through oral communication.


2.
develop/expand your skills of thinking critically, writing, listening, reading, evaluating, speaking, doing library research, and relating to others;


SLO:  Students will indicate their responses to various social issues through small group and partner communication exercises, report on and critique the assigned readings through journaling, evaluate peers' papers, and assemble research for a written paper that they will orally present to the class.


3.
examine several currently debated social issues (including, but not limited to, globalization, social inequality, corporate power, campaign financing, welfare, health care, urban racial tensions, crime) from a sociological perspective (i.e., to develop the ability to place social problems in a broader social context); 


SLO:  Students will summarize in writing the main points from the lectures and readings on at least three social issues and evaluate the arguments and evidence presented.  


4.
develop job skills, make professional contacts, and deepen your understanding of the “book-learned” material through community service;


SLO:  Students will list at least two benefits of participating in service to the community and interpret the book-learned material through written application of specific concepts and theories to their service.  

5.
become aware of a particular agency’s mission statement and acquaint yourself with the needs that the organization is meeting as a whole (i.e., understand how nonprofit community-based organizations are making a difference in our society and contributing to a more civil society);

SLO:  Students will evaluate a particular agency in writing by examining its mission statement and how well it is meeting fulfilling its mission.

6.
develop a civic ethic and come to understand the importance of participating in: a) service to your local community and b) the political process;

SLO:  Students will summarize in writing their feelings about the importance of civic participation.


7.
enjoy a classroom environment that is interesting, supportive, structured, friendly, and cooperative.

COURSE REQUIREMENTS:


WRITING SKILLS REVIEW:


A.
WRITTEN ENGLISH EXERCISES (100 points).  During weeks 1 through 5 of the semester, we will review the basic rules of written English (i.e., grammar).  Three sets of “English exercises,” worth 25 points each, will cover thesis statements and paragraphs, fallacies, parts of speech, sentence structure, punctuation, and other aspects of written communication.  Each set has two parts:  a take-home portion (10 pts.) and an in-class portion (15 pts.).  These exercises will have written and multiple choice components.  You will need four Scantron 882 forms for this.  

PARTICIPATION and ATTENDANCE:


B.
PARTICIPATION (35 points).  Very Important!  Because this is an upper division seminar (not lecture), your grade will be largely dependent upon your participation.  You are to be in class, on time and present for the entire period (4 tardies/early exits count as one absence), prepared (that means you’ve done the reading before you come to class), and ready to contribute.  We will be dealing with many controversial issues. Therefore, it is necessary to establish some ground rules for discussion.  Many of us have strong opinions on at least some of the subjects to be discussed.  Think of our class discussions as a dialogue rather than a debate.  In a debate, participants try to convince others that they are right.  In a dialogue, participants try to understand each other and expand their thinking by sharing viewpoints and actively listening to each other.  Together, we need to promote an atmosphere conducive to learning and understanding.  This includes maintaining respect for the ideas and experiences of everyone and recognizing that our individual perspectives are not the only or best ways to see and think about these issues.  Each student must pledge to listen carefully and be receptive to others.  That doesn’t mean everyone has to agree--we must recognize we can agree to disagree--but rather that we shall always maintain respect for the speaker.  Each of you will also be assigned (in advance) the role of “discussion starter” and present the pros or cons from the reading on a given topic.  As part of your participation, to increase opportunities for dialogue with your fellow classmates, you will also do some “peer evaluating” of your fellow students’ work.  All student evaluations will be reviewed by the instructor.  (See “How to Evaluate” guide.)

C.
ATTENDANCE.  While attendance is taken into consideration for your participation grade, please note roughly 1.4% (i.e., 10 points) will be deducted from your total course grade for every absence after your first two.  Seven absences, then, will drop you approximately one course grade.  Non-attendance of the Final counts as two absences.  If absent, it is your responsibility to get the notes from another student and ask if any announcements or handouts were missed.


SERVICE-LEARNING COMPONENT:


D.
SERVICE-LEARNING.  In this class, we discuss restoring civil society where people act not just in their own interest but for the common good.  To complement your classroom learning, each student will participate in a minimum of 15 hours of service to the local community.  You will be provided with a “Service-learning Plan,” a list of appropriate agencies, and a “Service-learning Evaluation/Verification” form (submitted upon completion of your hours; 10 pts.).  This activity will provide you with a broader understanding of sociological theories, social issues, community needs, and your personal opinions.  It may also aid in building professional contacts and job skills.



PLEASE NOTE:  A few types of service activities are NOT eligible for credit.  These include, but are not limited to: paid work; work for a private, for-profit company; work for a political candidate/campaign (you may work for an elected official, but cannot work on any type of campaign/election effort).  ALSO, you may NOT use hours that you have volunteered prior to enrolling in Sociology 130W or are using for credit in another class or in a sorority/fraternity.


E.
COMMUNITY ACTION EVENT.   As part of the service-learning component for this course and to give you a better sense of community issues and community organizing around particular social issues, students must attend a “community action event.”  While the preferred opportunities will be: the "Worlds Apart, Futures Together" Summit (Fresno) on Wed., 9/6 (see WWW.FWBH.ORG) and a forum on Wed, 9/27 (6:30-8:30 pm) at 700 E. Yosemite Ave. (Madera), other opportunities will be announced throughout the semester so you may attend a similar event.  (No written paper is required for this part of your service-learning, but bring verification of your participation.  A one-page* précis may be submitted for up to 10 points extra credit.)

JOURNALS (to be completed in three separate mini blue-books):  


F.
SERVICE-LEARNING JOURNAL (15 points).  After each time you perform service to the community, record field notes.  For each entry you should note:  1.) the service performed, 2.) observations of the participants/environment (be sure to use your sociological imagination), and 3.) relationships to the class concepts or issues.  This is to be submitted for my review as soon as you have completed one or two entries but prior to the 10th week of class.

G.
READING JOURNAL (50 points).  To help ensure you are prepared for each class session, you are required to keep a reading journal.  You will briefly respond in writing to questions on the assigned readings.  Number your entries according to the attached assignment sheet.


H.
"FREE WRITING" (10 points).  Occasionally, in class, we will take 1-5 minutes to do some free writing on a particular issue being discussed or read about.  Bring your free write journal to each class session for this writing.  This assignment will not be graded on content or form but rather on the basis of whether or not you did the assignment and exhibited a fair degree of critical thought. 
PAPERS (20 pages typed, double-spaced, totaling approximately 5,000 words):

See original copy of syllabus distributed in class.

GRADING:
There are 700 total points possible in this course.  Grades follow the standard university scale: 90% and above is an A; 80-89% is a B, etc.  Grades will NOT be curved.






A
=
700 – 630
points





B
=
629 – 560
points


C
=
559 – 490
points


D
=
489 – 420
points



F
=
0 – 419
points

MY PHILOSOPHY OF EDUCATION: 

I have a strong personal commitment to education.  My philosophy of education is based on the word “educate,” derived from the Latin educare, meaning “to draw forth.”  One of the definitions of “educate” is: “To develop the innate capacities of, especially by schooling or instruction.”  This orientation influences my pedagogical style—how I lecture and moderate discussion in the classroom, my emphasis on active learning strategies, the assignments I create, and my method of assessing and evaluating student learning.

Education, literally “‘a drawing forth,’ implies not so much the communication of knowledge as the discipline of the intellect and the establishment of principles.”  While I do recognize we must instruct our students in the “body of knowledge” within the discipline of sociology, I also see students as possessing a wealth of personal experience that, if tapped into and connected to the “body of knowledge,” is a potential source of “deeper” and, ultimately, longer-lasting learning.  Hence, in addition to imparting knowledge and information to our students while they “upload” and take notes, university faculty must also, in my opinion, allow time for students to “download” information and reflect how they have seen various sociological theories or concepts operating in their lives and the world around them.  Applying my philosophy of education to the lecture means using active learning strategies to get students to think critically about how their lived experiences can be understood by the concepts and theories developed in sociology.  For example, I make use of “free writing” at different times during class discussions, do paired verbal exchanges regarding the assigned readings, and pause after asking questions to allow students the time to think about how they might respond, and, even then, I ask how many people have a response before calling on one student to respond.  

I gauge my success by the amount of student learning taking place, by the number of “a ha” experiences students have.  I measure or assess that learning by having students write.  I try to avoid relying on multiple-choice or true-false tests, because I do not believe these methods adequately represent what the student knows or has learned.  In an essay format, not only do students get the opportunity to work on and improve their written communication skills (one of the most important abilities), but they also have a chance to “process” the ideas and express what they have learned.  Also, in my essay instructions, in addition to having students “regurgitate” or describe the theories or concepts we have read about and discussed, I often require that students personally reflect on those ideas and attempt to connect those constructs to their lived experience.  While grading written responses may not be as convenient and easy as using a Scantron form, I feel the time is well worth it, and I always attempt to give the students plenty of feedback, not only about what they are doing incorrectly, but also what they are doing well.

I derive immense satisfaction from seeing students develop new awareness, increase their knowledge, and improve their skills.  Delivering a solid lecture, moderating an edifying discussion, and assisting a student in his or her academic and career planning are personally gratifying experiences.  I am committed to remaining approachable and accessible to my students.  Personal experience with countless students has convinced me that the advisor/mentor role is an invaluable one, and I do prioritize that role.  Overall, I have a passion for teaching and several years of classroom experience.

WRITING CENTER:
While not required, use of the Writing Center (EDUC 184) and Learning Resource Center (Peters Building Annex) is recommended.  These centers provide trained tutors and/or workshops to assist students in improving their writing and editing techniques.  Students may enroll for one unit of credit (2 hours/week) and have access to the Writing Center’s computer lab.  Walk-in tutoring is also available.  For more information, call 278-0334 or 278-3052.  Also, 1-unit Revising & Editing Skills (RES) workshops are offered (see schedule of courses).
CAUTION:

“People who like to avoid shocking discoveries, who prefer to believe that society is just what they were taught in Sunday School, who like the safety of the rules and maxims of what Alfred Schutz has called ‘the world-taken-for-granted,’ should stay away from sociology.” (Peter Berger, Invitation to Sociology, 1963:24)

UNIVERSITY POLICIES (Refer to University Catalog or Schedule of Courses for more information.)
Cheating and Plagiarism.  “Cheating is the actual or attempted practice of fraudulent or deceptive acts for the purpose of improving one’s grade or obtaining course credit; such acts also include assisting another student to do so.  Plagiarism is a specific form of cheating that consists of the misuse of the published and/or unpublished works of another by misrepresenting the material (i.e., their intellectual property) so used as one’s own work” (University Catalog).  In other words, do your own writing; when you use another person’s ideas or words, reference the material.  Possible penalties include—but are not limited to—failure on the assignment, failure in the course, and/or expulsion from the university. For more information on the University's policy regarding cheating and plagiarism, refer to the Class Schedule (Policy/Legal Statements) or the University Catalog (University policies).
Disabilities.  If you have any medical or learning disability that might affect your work in this course, it is your responsibility to inform me and contact the University’s Service to Students with Disabilities in the Library at 278-2811 so that reasonable accommodations can be made.

Computers.  “At California State University, Fresno, computers and communications links to remote resources are recognized as being integral to the education and research experience. Every student is required to have his/her own computer or have other personal access to a workstation (including a modem and a printer) with all the recommended software.”  Computer labs on campus are available (e.g., SS202, PHS107).
Copyright policy: Copyright laws and fair use policies protect the rights of those who have produced the material. The copy in this course has been provided for private study, scholarship, or research.  Other uses may require permission from the copyright holder.  The user of this work is responsible for adhering to copyright law of the U.S. (Title 17, U.S. Code).To help you familiarize yourself with copyright and fair use policies, the University encourages you to visit its copyright web page.  Digital Campus course web sites contains material protected by copyrights held by the instructor, other individuals or institutions. Such material is used for educational purposes in accord with copyright law and/or with permission given by the owners of the original material.  You may download one copy of the materials on any single computer for non-commercial, personal, or educational purposes only, provided that you (1) do not modify it, (2) use it only for the duration of this course, and (3) include both this notice and any copyright notice originally included with the material.   Beyond this use, no material from the course web site may be copied, reproduced, re-published, uploaded, posted, transmitted, or distributed in any way without the permission of the original copyright holder.  The instructor assumes no responsibility for individuals who improperly use copyrighted material placed on the web site.
CLASSROOM ETIQUETTE:
This is a running list that we may add to as the semester goes on.


1.
"Zipping-up" prior to the end of class is not acceptable behavior.  Class begins and ends promptly at the designated time.  If you are late, please enter with as little disruption as possible (I’d rather you come in late than miss the entire class), and check with me after class to make sure I didn’t mark you absent.  Towards the end of class, please do not begin packing or stacking up your stuff (e.g., closing your notebook) until the minute hand has reached the designated time.  I consider this very rude, selfish, insensitive, and disrespectful.  Regardless of whether another student is talking or I am, I want you to listen carefully.  If you have an extra-ordinary reason to leave class early, please let me know prior to class!  Yet, while I appreciate your courtesy to explain why you are late or why you missed class or why you have to leave early, please understand that the tardy/absence/early exit still counts.  

2.
If you miss class, DO NOT ASK ME: “Did I miss anything important?”  I value our time together and consider every session valuable and important.  It is your responsibility to check on announcements and handouts provided while you were away.


3.
Turning in assignments with errors that I have corrected on earlier assignments.  When I give feedback (and I try to give lots of it), I expect you to take note of my comments and incorporate them into your future assignments.


4.
Disruptive Classroom Behavior. “Catching Z’s,” “popping gum,” and cell phone usage during class are inappropriate behaviors and will not be tolerated.  Private chatting while discussion is taking place is very disrespectful to the person who is talking as well as to those who are trying to listen.  Please refrain from "private whispering."  If this occurs more than once, you may be asked to leave.  Feel free to speak your mind or relate your position to the class when you are given the floor.  



(From the Academic Policy Manual): "The classroom is a special environment in which students and faculty come together to promote learning and growth. It is essential to this learning environment that respect for the rights of others seeking to learn, respect for the professionalism of the instructor, and the general goals of academic freedom are maintained. … Differences of viewpoint or concerns should be expressed in terms which are supportive of the learning process, creating an environment in which students and faculty may learn to reason with clarity and compassion, to share of themselves without losing their identities, and to develop an understanding of the community in which they live. ... Student conduct which disrupts the learning process shall not be tolerated and may lead to disciplinary action and/or removal from class." 

TOPICS AND READINGS SYLLABUS*

Wks. 1/2
8/29, 31, 9/5, 7
Intro to Sociology, each other, & this course



Generating Ideas for Writing/Thesis Statements
· Preface & Ch. 1 in The Wilding of America (Derber)
Week 3

9/12 & 14
Fallacies and Propaganda
Ex. #1.0 & 1.5 (25 pts)




America—A Wilding Culture?
Sign-up for topics
· Issue 1: Is America in Moral Decline?  Taking Sides
· Ch. 2 in The Wilding of America (Derber)

Week 4

9/19 & 21
Persuasive Writing/Parts of Speech
Ex. #2.0 & 2.5 (25 pts)




Wilding Culture in the Media & Everyday Life
· Ch. 3 in The Wilding of America (Derber)
Week 5
9/26 & 28
Basic Rules of Writing
Ex. #3.0 & 3.5 (25 pts)



Corporate Power
Service-Learning (S-L) contract due

· Issue 11: Is Government Dominated by Big Business?  

  Taking Sides


· Bernstein, Aaron.  2000.  “Too Much Corporate 


Power?”  Business Week, September 11, 

pp. 144-150, 152-154, 158.  Available at:


http://www.businessweek.com/2000/00_37/b3698001.htm
· Lasn, Kalle Lasn & Tom Liacas.  2000.  “The Birth” & “The Rule.”  Adbusters, Aug/Sept.  Available at: http://www.wilpf.org/issues/ccp/CPOWER_10sessions.htm (Session 3)
· “Northern CA City Challenges Corporate Personhood: A New Strategy for Placing Limits on Corporate Power.”  2000.  A Corporate Personhood Resolution, City of Point Arena, CA, June.  http://www.wilpf.org/issues/ccp/CPOWER_10sessions.htm (Session 3)
Wks. 6/7 
10/3, 5, 10, 12
Political Economy/Globalization
1-page sample précis due 10/3 
· Issue 12: Should Government Intervene

Reading Journal Check

 
in a Capitalist Economy?  Taking Sides
· Chs. 4 & 5 in Wilding of America (Derber)
· Issue 20:  Is Globalization Good for Humanity?  Taking Sides


· Dube, Arindrajit and Ken Jacobs.  2004.  “Hidden Cost of Wal-Mart Jobs” & “Response to Wal-Mart’s Statements.”  Available at: http://laborcenter.berkeley.edu/lowwage/walmart.pdf 


http://laborcenter.berkeley.edu/lowwage/walmart_response.pdf
Week 8 
10/17 & 19
The American Dream, Taxes, & Welfare
May submit 1st 2-pg. précis


1st Research Presentations
· Issue 13: Has Welfare Reform Benefited the Poor?    Taking Sides

· Ch. 7 in Wilding of America (Derber)

· Barlett, Donald L. & James B. Steele.  1998.  “Corporate Welfare.”  Time, November 9, pp. 36-39.

Available at: http://www.cnn.com/ALLPOLITICS/time/1998/11/02/corp.welfare.html
Week 9

10/24 & 26
Affordable Housing


· Issue 8: Is Increasing Economic Inequality a Serious Problem?  Taking Sides
· Jendian, Matthew A.  2004.  “Put Affordable Housing on our Priority List.” Valley Voices column documenting the local movement, involving the group “Faith In Community,” to increase the availability and quality of affordable housing in Fresno.  The Fresno Bee, Saturday, June 19, p. B9.

This article will be made Available via email.

· Additional articles on affordable housing may be made available. 

Week 10
10/31 & 11/2
Media


· Issue 2:  Does the Media Have a Liberal Bias?  Taking Sides
· Postman, Neil.  1985.  “The Peek-a-Boo World.”

 

In Amusing Ourselves to Death.  Technopoly.  


Review available at: http://www.scottlondon.com/reviews/postman.html 

· Miller, Mark Crispin.  2002.  “What’s Wrong with this Picture?”  The Nation, January 7.  Available at:  http://www.thenation.com/docprint.mhtml?i=20020107&s=miller

Also visit:  http://www.thenation.com/special/bigten.html
Wks. 11/12
11/7, 9, 14
Immigration/Urban Racial Tension/Hurricane Katrina
S-L Journal check
· Issue 3:  Is Third World Immigration a Threat to America’s Way of Life?  Taking Sides
· Almond, B.J.  2006.  "Post-Katrina wave of Mexican migrant workers reflects changing immigration trends from 1990." Available at:  http://www.eurekalert.org/pub_releases/2006-01/ru-pwo011206.php 

· Wilson, William Julius.  1995.  “The Political Economy & Urban Racial Tensions.”  American Economist, Spring, pp. 3-14.  Available through Expanded Academic (CSUF Library).
· Ch. 9 in Wilding of America (Derber)

· Jendian, Matthew A. and Anna Moreno.  2006.  "Hurricane Katrina: A Case Study in Social Triage with Lessons for Prevention of Future Catastrophes."  (Available via email.)

Wks. 12/13
11/16 & 21
Crime & Justice
Letter to Editor due
· Issue 16:  Is Street Crime More Harmful than White-Collar Crime?  Taking Sides
· Mokhiber, Russell and Robert Weissman.  2004.  

“The 10 Worst Corporations of 2005.”  Multinational 

Monitor, December.
Available at: http://www.multinationalmonitor.org/mm2005/112005/index.html  
· Issue 17:  Should Drug Use be Decriminalized?  Taking Sides
· Take the “Death Penalty Quiz, National Edition” at http://www.patweb.com/dpquiz/index.htm (print out your score)

·  “Proposition 66:  Three Strikes”


http://www.igs.berkeley.edu/library/htThreeStrikesProp66.htm
· ISSUE: “Should voters change 'three strikes' law this fall?” 


The Sacramento Bee, July 25, 2004.


“Yes” by Eugene Alexander Dey.  Available at: http://www.sacbee.com/content/opinion/forum/story/10129298p-11050055c.html

“No” by Charles Poochigian.  Available at: 


http://www.sacbee.com/content/opinion/story/10129306p-11050052c.html
Week 14
11/28 & 30
Health Care
 
· ISSUE:  “Should the U.S. Adopt Universal Health Care?”
YES, Vincent Chau; NO, Erwin Wang, pp. 36 & 37 at http://www.thetriplehelix.org/documents/issues/Cornell_Spring_2005.pdf 
· Light, Donald.  2002.  “Health Care for All: 


A Conservative Case.”  Commonweal, February 22, 

p. 14.  Available through Expanded Academic (CSUF Library).

· ISSUE: “Children’s Health Tobacco Tax Ballot Initiative”

http://www.sfgate.com/cgi-bin/article.cgi?file=/chronicle/archive/2005/12/14/BAGSTG7H7B1.DTL 
· Additional readings will be made available.
Week 15
12/5 & 12/7
Foreign Policy/Terrorism
Last chance to submit 

3rd 2-page précis
· Issue 22:  Should the U.S. Legitimize its Actions of World Leadership?  Taking Sides
· Ch. 8 in The Wilding of America (Derber)
· Rosemont, Jr., Henry.  1999.  “The Truth Behind 

US Foreign Policy.”  Resist Newsletter, July/August.  Available at:        http://www.thirdworldtraveler.com/Foreign_Policy/TruthBehindUSForeignPol.html
· “A Century of U.S. Interventions” http://academic.evergreen.edu/g/grossmaz/interventions.html 
· “30 Years of U.N. Vetoes by the U.S.”

http://www.informationclearinghouse.info/article2000.htm
· Issue 18: Does the Threat of Terrorism Warrant the Curtailment of Civil Liberties?  Taking Sides
· Hoffman, Stanley.  2001. “Why Don’t They Like Us?”

The American Prospect, Nov. 19, pp. 18-21.  Available at:


http://www.prospect.org/print/V12/20/hoffmann-s.html
Week 16

12/12
Corporate Social Responsibility & Being Pro-Business
Service-Learning Précis






& Reconstructing a Civil Society
due
· Derber, Charles.  1998.  “Populism.”  Social Policy


28(3):27-31.  Available through Expanded Academic. 
· “An Introduction to Socially Responsible Investing.”   Available at: http://www.calvert.com/sri.html (See also: http://www.coopamerica.org/socialinvesting/whattoknow.cfm)
· www.responsibleshopper.org
· Ch. 10 in The Wilding of America
FINAL

Thursday, 12/21
Where do we go from here?

Celebration Paper due


5:45 – 7:45 pm

· Lasn, Kalle and Tom Liacas.  2000.  

“The Crackdown.”  Adbusters, August/September.  

Available at: 

http://www.wilpf.org/issues/ccp/corp/X/X-all.pdf
· “What You Can Do.”  A collection of inspirational clippings.

· Chasin, Barbara.  1997.  “Reducing the Casualties.”  Ch. 8 in Inequality & Violence in the U.S.: Casualties of Capitalism.

· Overholser, Geneva.  2001.  “America must face problems that are real, not fantasies.”  The Fresno Bee, January 21, p. G1.
*Syllabus is tentative & subject to change.

 USE THE FOLLOWING FORMAT FOR YOUR "REFLECTION PRÉCIS":
Papers should be 2 pages, typed (double spaced), and consist of 3 parts:

PART I (SUMMARY): (worth 44%, 11 points; 1-1¼ pages) This section highlights the main points of the lecture/discussion/readings.  Try to answer the following question: "What are the most fundamental points/ideas being discussed?”  Try to have no more than 5 key points, no fewer than 4.  Do not include many small details.  It’s okay to use a few statistics, but the purpose here is to succinctly summarize the primary arguments put forth in the discussions and to include information from the student presenters (if any).  Write this section as though the reader has NOT attended class or done the readings.  Refer appropriately to at least ONE AUTHOR BY NAME FROM ASSIGNED READINGS.    The grader is looking at your presentation of the key points of the discussions and how well you review the material.  Be sure to make each key point a complete sentence; otherwise, it won't make sense to the grader and you'll lose points!

PART II (PERSONAL REACTION):  (worth 32%, 8 points; 2/3 - 3/4 of a page)  This section involves a critical reaction and evaluation of Part I.  React to and thoughtfully evaluate the basic ideas that you highlighted in Part I.  Be sure to cover at least two or three main points.  Take a stance.  Which of the arguments make more sense?  Are they logical?  Agree, disagree, REACT! REFLECT!  Please use "I statements" as this should be your personal reflection.  Here the grader is looking for how reflective, thoughtful, questioning, & critical your response is.  Does it appear that the student really understood and reacted to the material?  Always tell HOW you feel about a certain issue and WHY you feel that way (provide a rationale/justification).

PART III (PERSONAL APPLICATION):  (worth 12%, 3 points; 1/3 - 1/4 of a page)  What was the one, MOST important, helpful, and/or interesting to you about these particular lectures/discussions?  Why was this so?  Cite the ideas/facts/data/event that meant the most to you and state why, connecting the material to your everyday life.  Ask yourself questions such as:  Has this new information changed me?  How?  Has it changed any of my actions/behaviors/thoughts in the present?  Will this new information alter my thinking/actions in the future?  How?  Here the grader is looking at how well you connect with one aspect of our discussion/lecture.

Grammar, punctuation, spelling, and writing effectiveness is worth 3 points (12%).

*Caption each part of your summary (PART I, PART II, PART III) so the grader is clear.

*SAMPLE “Reflection Précis”
First 4-7 digits of PS Student ID

Reflection Précis #1, Corporate Crime, (2/21 & 2/23)

PART I:  In these two lecture sessions, Dr. McLeod talked about corporate crime and its costs to society.  Corporate crime in America is quite extensive and tends to be committed by repeat offenders.  According to Sutherland (1939), of the 70 largest corporations, 97.1% had 2 or more court decisions involving corporate crime.  Yet, our public view of these same corporations is overwhelmingly positive.  The professor explained that our corporations are looked upon through a process known as the "halo effect."  This is when the observer tends to be biased to seeing only the positive things that are done and is blind to any negative actions that are committed.  He also stated that there is a system effect here, competition, which encourages cheating and other criminal activity in order to make good profits.  This, Dr. M stated, is "the pressure of capitalism."  He noted some of the phrases that we use to describe the corporate world--"a dog-eat-dog world" and "a rat race" (note that these are both subhuman descriptions).  Furthermore, he said, "Capitalism, when competition is too high, is a destroyer of human life and a negative force."  Next, he went on to provide several examples of the extent of corporate crime.  All in all, the cost of these crimes to society is enormous.  Our author, Schaef (p. 71), estimated the Savings and Loan fraud bailout to be between $300-$500 billion alone.  If that cost is added to the unknown costs of the large amount of military fraud plus pollution costs, the total is astounding!  It is important to note that we, the taxpayers, are the ones who foot these bills.

PART II:  Regarding corporate crime and capitalism, I believe that a vicious cycle is at work.  Our capitalist system is an addictive system, in that it promotes certain beliefs and consequences.  It is based on a scarcity model, similar to what our author Shaef described in the reading.  There is an addiction to accumulating resources and wealth with the underlying notion that "more is better."  I agree that this addiction compels corporate executives and their board of directors to go to "any means necessary" to get more, even if it means "breaking the rules."  I am not saying that capitalism is inherently evil.  I am saying that we have become addicted to certain aspects of capitalism (e.g., accumulation of wealth and goods), and thus, we have turned capitalism into something that can be destructive to society and people.

PART III:  The most interesting thing that I thought about from these lectures was the fact that Edwin Meese, former U.S. Attorney General, had been indicted for over 100 corporate crimes.  This appalls me!  Here's a man, supposedly serving in a position that symbolizes law and order for our country, who is just the opposite--a criminal.  I understand that he is a product of our “system” and that he is dysfunctional only to the point that our system is dysfunctional, but he must be held accountable for his actions.  Corporate crime is no more excusable than other types of crime.  They both cost society a great deal.  I will be more vigilant as a voter and alert my elected representatives about legislation related to corporate crime.  I will also make a concerted effort to reduce my own patterns of consumption and restrict my habit of accumulation of things.

DIRECTIONS:  HOW TO EVALUATE REFLECTION PRÉCIS*
*adapted from Dr. Al McLeod
Peer evaluating is intended to be an important part of your learning in this course.  It serves as a review of the material and allows you to see how others are responding to the material.  It is affirming to read that others agree with our views, and it is even more enlightening when we notice that someone else has a very different perspective than we do: we are challenged to rethink our own position.  Learning to see the world through different sets of lenses is personally enriching.  By reading each other’s papers, we realize that we are both teachers and students as we learn together.  Based on past evaluations, most students say that peer evaluating was an interesting and helpful part of their learning.  Obviously, it is your choice whether to make this interesting or not.  Please adopt a positive, open, and helpful attitude.

Peer evaluating must be done with an attitude of good will:  Your job is to help your peers perform at the highest level possible--and for them to do the same with you.  To facilitate this, please give each other helpful, constructive, clear, and encouraging feedback on each paper you grade.  Let your classmates know what you liked about their paper and how you think it could be improved.  If they haven't followed the format, please remind them to do this and deduct 2 points automatically.  If it appears they have not read the directions thoroughly, you might say something like this:  "I encourage you to re-read the handout again.  I know it took me several readings before I felt clear about it."  

Evaluate only the content and structure.  Do the papers indicate that your classmates understand the core material.  In their writing, do they show an ability to evaluate and critically react to the material, assessing strengths and weaknesses of the information?  Are they clear in their statements?  Did they connect the material with their real life, using it to understand their own situation?  Did they use "I statements" and personalize parts 2 & 3.  Do you think they might spend more or less time on personal examples?  Let them know about anything that you believe will help them do better.  If you believe that spelling and/or grammatical errors might result in a lower grade, please point this out in a friendly way.  Do not use insulting, shaming, or humiliating comments.  Also, do not assign a score without some comments or feedback.  If you do use that approach or put very little comments and someone complains, I will ask to speak with you.  If it happens again, I claim the right to deduct up to 25 points from your score.  Remember, the more helpful feedback you give to peers, the more you help create this in others--and in return, you'll get similar feedback.  

Peer evaluating is difficult at first.  Remember, we are all adults, and we can make helpful evaluations on the work of others.  Please use your best sense of fairness combined with your desire to help others perform at a level of excellence.  If you have a paper that leaves you lost and confused, please see me and I'll grade it or help you with it.  Many of you will be evaluating others in your future careers; hopefully, this process will better prepare you to do this in a positive, caring way. 

SCORE RANGE AND VALUES 

(from a high of 25 points to a low of 5)


score of 25:
This score should be reserved for superior, excellent, outstanding papers -- those that show a high degree of competence, good balance, and thorough development.  It would be a paper that I could include in my syllabus next semester as an ideal example.  Let the person know how much you love their paper, which parts inspired you, etc.


score of 23-24:  This score acknowledges very good to excellent papers.  It may be missing just a little something that would make it perfect example to display in class.  Affirm & give feedback.


 
20-22:  This score recognizes that it is a clearly competent response, although it may be weak in some aspect--(good to very good).


 
17-19:  This score should be given to papers demonstrating competence; however, the papers will be less developed and the analysis may be more superficial -- (good to average) -- give helpful feedback.



15-16:  This score should be used for the following papers:



• those which are primarily a restatement of what was said in 
class; little individual thought;



• those which remain general and underdeveloped, lacking clear 
examples and connections with one's own life



• those which lack focus or pertinent detail;  





(average to less than average); what can be done to improve paper.


 
12-14:  This score should be used for papers which are severely underdeveloped or which exhibit serious weaknesses in structure or syntax -- (poor to failing) -- give a lot of feedback; encourage them to see me.


  
11 or less:
This score should be used for papers which show little understanding of the ideas discussed in lecture or demonstrate incompetence in structure, syntax, or other conventions of standard written English--(you may want to turn the paper in to me).
Most scores should fall between 15 and 23--reserve the top score of 25 for the really fine papers.  Allow about 1-2 hours when you grade.  Peer evaluating can force you to make difficult choices--use your best judgement.  Talk to me if you are totally lost or confused.  I reserve the right to change any score.  Do not "grade down" Part I because one person's key points are different from yours.  However, the key ideas must accurately reflect something covered in depth in the lectures/discussion/ readings--not just a passing point.  Do not grade Part II based on how they react (whether they agree with you) but whether they react and how clearly they do so.  

NOTE:  As you evaluate, use the "sample" Reflection Précis along with the instruction sheet, making sure your classmate did what was asked.  Scored papers are due back in class at the beginning of the next class session, or the grader will lose up to 20 points.
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